
TEACHING MANDS FOR REMOVAL 

Teaching mands (requests) is an important aspect for 

children whose language development is impacted. This 

is initially how language develops in young babies and 

children; babies begin to change their cries and moth-

ers can identify the needs by the differing baby cries, 

then as they begin to produce sounds most of the initial 

words will include requests. Sigafoos et al (2004) state 

that “this provides a developmental logic for emphasis-

ing requesting and rejecting when beginning communi-

cation intervention programs for children with severe 

disabilities”. Manding is a vital skill because it enables 

to people to get their needs met. Initially, we may begin 

teaching children to make requests by asking for spe-

cific items or actions. These mands are maintained by 

positive reinforcement, as the consequence of that 

mand will lead to something being added to the envi-

ronment (positive), and will be maintained or increase 

in the future (reinforcement). Mands for removal oper-

ate under negative reinforcement, as the consequence 

for these mands will be for something to removed from 

the environment (negative) and will be maintained or 

increase in the future (reinforcement). Examples of 

these mands will be to avoid a non-preferred activity 

(e.g., “no thank you”), escape a non-preferred activity 

(e.g., “break please”), or to remove an obstruction 

(e.g., “excuse me please”). Learners with deficits in lan-

guage and communication may engage in challenging 

behaviours, and some of these behaviours may serve 

an escape or avoidance function, so therefore replac-

ing these behaviours with appropriate requests for re-

moval is important.  

Sigafoos et al (2004) explained that “functional com-

munication skills primarily benefit the speaker rather 

than the listener”. This along with the presence of the 

Establishing Operation are the defining features of the 

mand. Therefore contriving and strengthening motiva-

tion for a particular request is an important step in 

effective teaching. Sundberg (2004) discussed the im-

portance of the Establishing Operation (EO; aka Moti-

vating Operations (MO)). The reflexive EO relates most 

to mands for removal as it signals a worsening of con-

ditions. Sundberg states “this warning stimulus increas-

es the current frequency of responses that have termi-

nated the warning stimulus”. Drawing from the work of 

previous authors includ-

ing Michael (1988), 

Sundberg discussed that 

EO establishes reinforcers 

for mands and how these 

differ from Discriminative 

Stimulus (SD). For exam-

ple, someone blocking 

your way would not be 

considered an SD but an 

EO for the response 

“excuse me”. 
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Welcome to the June edition. Another year has passed. 

The first edition was released in June 2014, so I am very 

excited to release the 72nd edition of Busy Analytical 

Bee.  

H A P P Y    S I X T H    B I R T H D A Y  
As always, special thanks to everyone who reads and 

supports this newsletter and blog. I have really enjoyed 

learning and disseminating and hope I will continue to 

support the field in the future.  

In this edition I discuss the research around teaching 

mands for removal. This edition is an interview edition 

and I am very honoured to welcome Veronica Dunning 

BCBA, who is extremely inspirational Behaviour Analyst 

and ABA Mum. Also, there is a bubble wrap printing 

activity in the NET ideas section. I celebrate the career 

of Jonathan Tarbox and included a review of Stimulus 

Equivalence. Don’t forget to check out the events, 

study tips and products section too. Thank you every-

one—and have a great month! 

Kirsty Angel M.Sc. BCBA (Author)  
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When children have an established mand repertoire 

and are met with an obstruction to a preferred item, 

they may request for the item, as opposed for using an 

appropriate request for removal. Shillingsburg et al 

(2013) investigated teaching five children a mand for 

removal for an obstruction (targets: “move please” or 

“excuse me”. There were two conditions, in which they 

compared Evoked-EO or Absent-EO. The first condition 

involved the researcher “accidentally” dropping a clip-

board or folder in front of the screen which the partici-

pants is viewing.  They prompted the request. The Ab-

sent-EO had the researcher stand in the same position 

with the obstruction object, but did not obstruct the 

view.  They state that this “reduced the likelihood that 

responding occurring under faulty stimulus control (i.e., 

the researcher with the blocking stimulus) and in-

creased the likelihood that the obstruction controlled 

the response”. The results demonstrated that the par-

ticipants successfully acquired the mand, and only un-

der the EO-present condition. This further supports the 

importance of ensuring the EO is present (Michael, 

1988; Sundberg, 2004). 

Winborn et al, investigated Functional Communication 

Training (FCT) for two children with existing mands for 

removal, who still engaged in high frequency of chal-

lenging behaviours. Using FCT and Differential Rein-

forcement of Alternative Behaviours (DRA) they effec-

tively reduced the frequency of challenging behaviours, 

although some of the results were interesting when 

they compared the existing mand to a novel mand. 

They found that the existing mand was associated with 

lower rates of manding, but highest rates of challeng-

ing behaviour than the novel mand. They explained this 

because the novel mand has minimal association with 

the challenging behaviours. When choice between the 

two mands were analysed, they found that the children 

had a preference for the existing mand. This highlights 

the importance of using a DRA so that appropriate 

mands lead to removal. 

This research gives im-

portant considerations 

for teaching mands for 

removal. Firstly the role 

of the EO is of significant 

important when doing 

any mand training. Sun-

berg (2004) states “the 

defining feature of a 

mand is that the verbal 

response is primarily 

under the functional control of an EO”.  The motivation 

for teaching a request for removal must be contrived 

with careful consideration. The nature of the Reflexive 

EO, signals a worsen of condition and increases the 

value for reinforcers that will remove that condition 

can also evoke challenging behaviours. This leads to 

the second consideration which involve existing 

mands, which may have a pairing with challenging be-

haviours. Ensuring an effective DRA intervention, in 

which reinforcement is richest when the appropriate 

request is made, as opposed to the challenging behav-

iour/s. If no existing mand is found, then the form of 

the replacement response should be chosen with care. 

Sigafoos et al (2004) highlight the importance of target 

selection. They recommend “clinicians should collabo-

rate with families to determine whether a prelinguistic 

form is acceptable and efficient and therefore should 

be strengthened and encouraged or whether the form 

is inefficient or unacceptable and therefore should be 

replaced”.   

Michael, J., (1988). Establishing Operations and the Mand, 

The Analysis of Verbal Behavior, 6, 3-9. 
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Sundberg, M. L. (2004). A behavioral analysis of motivation 

and its relation to mand training. In L. W. Williams (Ed.), De-
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This month I am pleased to invite Veronica “Roni” 

Dunning. Roni is an ABA Mum who is now a Board 

Certified Behaviour Analyst (BCBA) who is sup-

porting many other families. Her influence within 

the field is extremely admirable, and she helps dis-

seminate both within the UK and also in Brazil. I am 

truly  honoured to invite her to this interview edi-

tion. Roni, can you please tell us a little bit about 

yourself and how you came across ABA? 

I am an autism mum and a bilingual Board Certified 

Behaviour analyst (English and Portuguese lan-

guages). I am also the Senior Behaviour Analyst of 

Blossom ABA and provide services in the UK and 

abroad. My journey towards becoming a behaviour 

analyst started when Sammy was diagnosed with Au-

tism Spectrum Disorder (ASD), when he was nearly 5 

years old. ABA has given me the tools to teach Sammy 

effectively, which I had not been able to do before 

despite my teaching experience.  

That’s great, so what inspired you to make ABA a 

career and become a BCBA? 

My son Sammy, my husband Phil and my daughter 

Annie, now 15 have always inspired and encouraged 

me.  All the people who have benefitted from ABA 

based interventions early in my journey and their 

families have also inspired me to become a BCBA. I 

have also been blessed with the input from several 

different BCBAs alongside my learning journey who 

encouraged me to become a BCBA and move towards 

becoming a practitioner (too many to name!).  

Sounds like you’ve worked with some really inspira-

tional people along the way. Who has really inspired 

you most? 

I have been in touch with many skilled behaviour ana-

lysts from the start of my journey and there are too 

many to name here and in this way, I feel truly 

blessed. I can only be grateful for everyone who has 

crossed my ‘ABA’ path between 2011 and now. I have 

been very inspired by the work of Steve Ward, BCBA of 

Whole Child Consulting, whom I look up to.  It took me 

a lot of courage to open as a business and Dr. Megan 

Miller (BCBA-D) is another person who has inspired me 

to believe that I could do it and that I was ready. Dr. 

Megan Miller (BCBA-D) is currently running the 

#dobetter movement and I encourage everyone to 

look it up! 

Yes, I love the #dobetter movement too! Can you tell 

us a little bit about the work you have done dissemi-

nating ABA in the UK and Brazil? 

My work disseminating ABA evolved naturally, since it 

was from living with autism and receiving services that 

I was first in contact with ABA. From personal experi-

ence to meeting other families like me who needed 

support, it was because of the need of other families 

to hear about alternative teaching options for their 

own children, and people who were interested in 

working with children with special needs that I then 

started disseminating ABA in the UK. We are a team of 

five people at Blossom ABA delivering services in the 

UK, Europe and Brazil.  

My behaviour analytical career in Brazil started more 

recently in 2018, after I came across some field col-

leagues that were bilingual and provided services in 

Brazil. I love networking and connecting with others 

has been a great way for me to expand my own 

knowledge and to also experience new opportunities. 

So as an Autism Mum and BCBA, what advice do you 

have for parents? 

From experience with running ABA programmes for 

my son and being a special needs mum, I came to real-

ise that doing my best each day would be more realis-

tic for me than setting bigger long term goals. I 

stopped comparing myself with others, or comparing 

my child with other children since this was never help-

ful to me. Mindfulness and Acceptance and Commit-

ment Therapy (ACT) have helped me focus more on 

Interview 
                  Veronica Dunning BCBA  

https://dobettermovement.us/


TERMINOLOGY 

Stimulus Equivalence: was demonstrate by Murray Sid-

man and is defined as the development of untrained 

relations between stimuli. A stimulus-stimulus relation 

is known as reflexivity (A=A). In addition there is the 

emergence of an untrained relation. For example if 

A=B, then B=A is an untrained relation that may emerge 

(symmetry) or if A=B and B=C are taught then A=C will 

emerge (Transitivity).  

Consider this example: A toddler is learning the concept 

‘Grandma’. The first stimulus would be Grandma  the 

vocalisation. First the child hears the word and can re-

peat the word  (A=A). This is paired with a stimulus of 

Grandma in real life (the person), the child can identify 

or look towards her when they hear “Grandma” (A=B) 

and then when asked “who is this?” will answer 

“Grandma” (B=A). When Grandma arrives in at her 

house in the car, and the child see Grandma coming out 

from the car 

they learn the 

car is paired 

with Grandma 

(B=C). The next 

time they see 

the same car 

they may say 

“Grandma!”  

PRODUCTS 

This months wish list contains a variety of toys and ac-

tivities for outdoors. Perfect for the summer. This will 

help build motor control, and give you lots of opportu-

nities for a variety of mands.  

EVENTS 

Due to COVID-19 many people are recommended to 

stay at home and isolate. I have put together a list of 

some fantastic online resources, webinars and pod-

casts, which you can check by clicking this link. 

Association of Behavior Analysis International (ABAI) 

will be hosting  a conference in Dublin, Ireland in Sep-

tember 2021. To learn more, visit the event page. 

what we needed to do in the present that would ena-

ble my son progress than on what he couldn’t do. It 

helped us all engage better as a family and take steps 

to reach value based goals as well. Finally, throughout 

these years I had different ABA practitioners and ther-

apists walking through my door, but, as a parent, I 

knew that I would always be a constant presence in 

my child’s life, so it has been very important that I 

equipped myself and became more confident to sup-

port Sammy.  

Yes ACT is a really useful tool—If you want to learn 

more about ACT you can read the blog post for more 

information. So last question for you Roni, what are 

your hopes for ABA in the future? 

Whilst there’s a lot of uncertainty at present with the 

latest decisions published by the BACB at the end of 

last year, we have the UK Society for Behaviour Analy-

sis here in the UK, and the voluntary register available 

to us. There are universities in the UK offering ABA 

courses (RBT level and MSc) and we have got ABA 

schools that are established or opening their doors 

here as well. ABA providers in the UK need support, 

advice and established guidelines to enable them to 

feel supported so this is an area where we need to 

continue working on.  

As a service provider, we will continue aiming for high 

quality training at Blossom ABA and for providing ser-

vices to our learners, their families, schools and peo-

ple we serve.  

Times like the COVID-19 pandemic have been tough 

for many families without support and my hope is 

that ABA becomes more accessible to these families. 

Access to online support (Telehealth) has enabled us 

to continue providing services remotely and to pro-

vide free and affordable training which has helped us 

stay connected with our families and help others who 

are seeking support.  

I hope we continue growing stronger in working to-

gether, learning and adapting as needed for sure!  

Thank you so much to Roni for taking the time out to 

complete this interview. Your hard work is very in-

spiring and you are helping many families across the 

globe! You can learn more about Roni and her team 

at Blossom ABA by visiting the website. 
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Next month we’re looking at Autism Spectrum Disor-

der (ASD), so be sure to subscribe so you receive the 

next exciting edition.  

Please contact me via email with feedback or to sub-

scribe (simply include ‘SUBSCRIBE’ in the subject or 

message) to busyanalyticalbee@gmail.com and please 

check out the Facebook, Twitter and Pinterest Page, 

and website.  

NATURAL ENVIRONMENT TEACHING (NET) IDEA 

This months activity is a variation of painting activity 

using bubble wrap. You will need paint, paintbrushes, 

paper, water and bubble wrap. Paint the bubble wrap 

and then place it upside down on the paper to leave an 

interesting effect with the bubble wrap. This activity 

will contrive motivation for your learner to request the 

items listed above that are in sight (mand: 1-5M) or 

missing (mand: 6M), or for a variety of actions (mand: 

7M), for example, open, paint, shake, help, etc.. These 

requests can be expanded into two-three word re-

quests including colours, adjectives, prepositions, for 

example “red paint”, “Pour paint in the bowl”, or “big 

paintbrush please” (mand: 8M, 13M). You can also in-

clude many receptive or tact targets around these 

items, for example, “give me blue paint” (receptive: 

3M, 5-7M), or asking your child to label colours, adjec-

tives, or using nouns (tact: 1-6M). You may also incor-

porate targets if you can paint them, for example you 

could paint a rainbow, or a flower and print this. Asking 

your learner to label the picture will support generalisa-

tion as this would be a novel exemplar (tact: 7M)—

depending on how creative you are! In addition this 

could be a good opportunity to present a variety of 

questions around one item. This encourages your learn-

er to listen and discriminate between verbal stimuli, 

which can be a challenging skill. This involves showing 

your learner an item and asking questions about the 

label/name, the function, the colour and shape. To do 

this you would hold up the item, for example paint-

brush, and ask “What’s this called? [paintbrush] What 

colour? [brown], what do you do with it? 

[painting]” (tact: 11M). Being able to complete arts and 

crafts activity independently for a sustained period of 

time is an important skill, so you may want to fade out 

your support from this activity if your learner is ready 

(play: 11M). 

Preceding skills reference to the VB-MAPP Assessment tool: 

 Sundberg, M. L. (2008) Verbal Behavior Milestones Assessment and 

Placement Program: The VB-MAPP. Concord, CA: AVB Press.  

STUDY TIPS 

There are some on demand webinar courses available 

from Emergent Learning Academy. This focus on using 

Acceptance and Commitment Therapy (ACT) and the 

PEAK assessment and intervention tool in approaches 

to interventions with children and adolescents receiv-

ing ABA therapy. This course would be beneficial for 

students and practitioners.  

PEOPLE WHO INSPIRE US 

This month I celebrate the career of Jonathan Tarbox. 

Tarbox began his career at the University of Nevada, 

where he received his PhD whilst working with Dr. Lin-

da Hayes. He then held a position at the New England 

Center for Children and the Kennedy Krieger Institute. 

He also held positions at the Center for Autism and Re-

lated Disorders (CARD) where he was a Clinical Lead 

Manager and the Director of research and Develop-

ment. He has worked with a wide range of settings, 

supporting children and adults within their homes, 

schools, communities, or clinic-based settings/

hospitals. He is now the Program Director for the MSc 

of ABA program at the University of Southern California 

and the Director of Research at FirstSteps for Kids. He 

has authored several books and peer-reviewed journal 

articles focusing on teaching complex skills to individu-

als. He also has been an Associate Editor for the journal 

Behavior Analysis in Practice. He is also a member of 

the Association for Behavior Analysis International. Tar-

box was also involved with the Nevada Association for 

Behavior Analysis and held a President position, and 

previously was the Director of Research Development 

for the Southern California Consortium for Behavior 

Analysts. He previously completed an Interview in the 

December 2019 Edition so check it out to learn more. 
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