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CHOOSING EFFECTIVE PROMPTING PROCEDURES 

Learning is often done, by many of us, through demon-

stration (modelling) or by being supported by someone 

else (physical prompting). These techniques of model-

ling and physical prompting are well established within 

the field of Applied Behaviour Analysis (ABA).  Both are 

used to teach skills including, but not limited to, play 

skills, self-help skills, academic skills, etc.. The proce-

dures used will depend on the skill being taught and the 

ability of the learner. Tasks and skills that involve sever-

al steps are called behaviour chains, and each step is 

taught and prompted individually. For skills that are 

taught using physical prompting you may adopt a Most 

to Least (MTL) or a Least to Most (LTM) prompting hier-

archy. This refers to how intrusive the prompt is, so for 

MTL the most intrusive prompt is used first and then 

faded out. For LTM the least intrusive prompt is used 

and then prompts become more intrusive until an accu-

rate response is made. A prompt is considered less or 

more intrusive depending on the support given, specifi-

cally hand over hand prompt (placing your hands direct-

ly on the learners hands and moving their hands 

through the movement so they are 100% accurate) is 

considered the most intrusive prompt. There is also 

progressive time delay, where instead of fading the 

prompt intrusiveness, the prompt is faded by waiting 

an increasing amount of time before prompting. 

Many researchers have investigated the efficacy of LTM 

or MTL procedures and tried to discern which is superi-

or (Cengher, et al 2015, Steege et al, 1987). One study 

compared two applications of LTM procedures, which 

was traditional and prescriptive methods (Steege et al, 

1987). In this study the physical prompting was broken 

down into six lev-

els of prompting, 

with one being 

the natural occur-

ring prompt and 

the final, most 

intrusive prompt, 

being total physi-

cal and verbal 

prompt. Within the traditional method they went 

through the LTM prompting schedule one step at a 

time when a error occurred, this means using a gestur-

al prompt first, and then if still not accurately respond-

ing, delivering a gentle partial physical prompt, and so 

on and so forth, until a response was made. With pre-

scriptive, if it is known that a partial physical prompt is 

the level at which a response is usually accurately 

made then when an error occurs the trainer will start 

here and then move up the LTM sequence. The re-

searchers found that the prescriptive was the most 

effective, as all participants achieved 100% acquisition 

on tasks taught using this method. In comparison they 

found that the traditional method produced a 44% in-

crease of the number of teaching trials required, 53% 

of the cumulative time spent training and 85% of in-

effective prompts (what the researchers call “wasted” 

prompts”). This may be because fewer errors are al-

lowed to be made with this procedure. This is a disad-

vantage to using the LTM teaching procedure, as the 

client makes several errors until a prompt produces an 

accurate response, the prescriptive method combats 

this issue. Contradictory to this, Cenger et al (2015) 

directly compared LTM, MTL and a control and found 

that MTL was more effective. For two of the three par-

ticipants targets assigned to LTM, only acquired around 

50% correct independent responses after 36-44 ses-

sions, so these were assigned to MTL and accuracy im-

proved.  

Result from different studies suggest one procedure to 

be more effective than another (Cengher et al, 2015, 

Steege et al, 1987, ). Seaver & Bourret (2014) investi-

gated teaching behaviour chains through three experi-
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TERMINOLOGY 

Token economies are used regularly within education 

to reward appropriate behaviours. A token economy 

involves the delivery of tokens (a conditioned reinforc-

er) contingent on appropriate behaviours. The tokens 

are conditioned as they are neutral until paired with 

reinforcement, and these are used to “buy” back-up 

reinforcers. Back up reinforcers are prizes that have a 

higher value to the learner. These may include stickers, 

toys, activities, outings, etc.. A real life example of a 

token economy are points on a store privilege or points  

card. Every time you shop there you receive points and 

when you have saved up a sufficient amount of points, 

you can exchange this for other goods.  

PRODUCTS 

This months list are things that an ABA tutor will find 

handy to have; the essential wish list. This list has eve-

rything you will need to record and complete data. 

PEOPLE WHO INSPIRE US 

Todd R. Risley is known as one of the founding fathers 

of Applied Behaviour Analysis (ABA). He was born in 

Alaska on the 8th of September, 1937. He obtained his 

bachelors degree from San Diego State College. He 

graduated from the University of Washington, with a 

masters and doctoral degree, in 1966. He worked at the 

University of Kansas. Whilst working at University of 

Kansas he supported children from disadvantage areas 

in learnining language, working with Betty Hart. Togeth-

er they wrote a book entitled “Meaningful differences 

everyday experience of young American children”. Lutz-

ker (2008) states “Todd felt that his most important 

work was his and Betty Hart's study of the language”. In 

1968 he wrote, with Donald Baer and Montrose Wolf, 

the famous paper “Some current dimension of Applied 

Behavior Analysis”. This was a very influencial paper 

and suggests a framework for professionals working in 

ABA. In his later years he worked at the University of 

Kansas, before he passed away in 2007 

Baer, D. M., Wolf, M. M., & Risley, T. R. (1968). Some current 

dimensions of Applied Behaviour Analysis.  Journal of Applied 

Behaviour Analysis, 1, 91-97. 

Lutzker, J. R., (2008) Todd R. Risley (1937-2007). American 

Psychologist, 63(6), 559. 
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ments. The first assessed the effective prompt for each 

participant for 5 of the 7 participants the model was 

sufficient to produce a response. In the second experi-

ment they investigated the prompt fading procedure 

(LTM, MTL  and pro-

gressive time delay) 

and found that LTM 

was the most effec-

tive for 3 partici-

pants and progres-

sive time delay was 

effective for the oth-

er 4 participants. 

MTL was not effective for the participants included in 

this study. The third experiment tested generality. They 

reported “our findings indicate that, across partici-

pants, there were idiosyncratic differences in sensitivity 

to response prompts and prompt-fading proce-

dures” (Seaver & Bourret, 2014). Considering some re-

searchers support LTM (Steege et al (1987), Seaver & 

Bouret (2014)) and others support MTL (Cengher, et al 

(2015) it may not be true to say one procedure is more 

effective than another. 

The results from all studies are promising for each pro-

cedure, supporting the efficacy of the LTM and MTL 

procedures in teaching skills to individuals. The differ-

ing result do not necessarily contradict each other, but 

highlight the importance of individualising the proce-

dure for each learner. Each learner may require a 

different procedure to achieve acquisition of skills. 

Seaver & Bourret, (2014) suggest that an assessment 

tool is developed that may help professionals correctly 

identify the most effective procedure for their learners. 

They recommend that “the methods used in this 

[Seaver & Bourret, 2014] study can be viewed as a gen-

eral framework for analysis of different teaching meth-

ods”. 

Cengher, M. Shamoun, K., Moss, P., Roll, D., Feliciano, G., & 

Fienup, D. M. (2015). A comparison of the effects of two prompt

-fading strategies on skill acquisition in children with Autism 

Spectrum Disorders. Behavior Analysis in Practice, DOI: 

10.1007/s40617-015-0096-6. 

Seaver, L. J, & Bourret, J. C. (2014) An Evaluation of response 

prompts for teaching behaviour chains. Journal of Apped Behav-

iour Analysis, 47, 777-792 

Steege, M. W., Wacker, D. P., & McMahon, C. M. (1987). Evalua-

tion of the effectiveness and efficiency of two stimulus prompt 

strategies with severely handicapped students. Journal of Ap-

plied Behaviour Analysis, 20, 293-299. 
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Remember to contact us at our email account  

busyanalyticalbee@gmail.com and like our Facebook 

page and Twitter page @AnalyticalBee 

Next month we will be looking at the eating disorders, 

so be sure to subscribe so you receive the next ex-

citing  edition.  

To subscribe email ‘SUBSCRIBE’ to our email account. 
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NET IDEAS  

Building blocks (wooden blocks, Duplo, Lego, etc.) are a 

great because they support visual performance, co-

ordination and motor planning. This is a popular activity 

for many children. You can incorporate pictures of 

structures or build a structure and ask your child to 

copy structures (VPMTS: 11b, 12c, 12d), or create 

something new with your learner (VPMTS*: 6e)  This 

activity allows opportunities for requests (mands) of 

blocks or bucket/box (container the blocks are stored in 

(mand: 5a, 5M, 6b). You can expand on this by sup-

porting your ask for more specific blocks, “red triangle 

“I want the yellow cylinder”, “big cube” or “three red 

blocks”. (mand: 11b, 11d, 13d 13M). This activity can 

incorporate some labels (tact) targets for colours or 

shapes. This play can be expanded further by incorpo-

rating characters, vehicles or animals and build houses, 

garages or barns (for exam-

ple). This will give further 

opportunities for more labels 

(tacts) or conversational skills 

(intraverbals). This play is 

really good for a play date as 

well. You can contrive oppor-

tunities for your two or more children to request blocks 

from one another by placing the bucket by the one 

child and prompting the other to ask for a block or the 

bucket (SBSP†: 7a). They can also take turns to place 

blocks in a construction, or build their own construc-

tions and show each other, ask their peer to be careful 

of their structure or describe their structure “I made a 

tower” (SBSP 8M, 9a, 9f, 10b). There will also be some 

opportunities for imita-

tion with the peer if one 

peer makes a particular 

movement with their 

structure, or claps to 

celebrate finishing their 

structure for example, 

prompt the other child to imitate (MI:+ 8f) and give de-

scriptive praise (“Well done, you copied your friend!”). 

They can also use these structures for an imaginative 

play session to expand further. 

*VPMTS: Visual Perceptual Skills and matching-to-sample. 

SBSP†:Social Behaviour and social play. MI+: Motor Imitation. 

 Preceding skills reference to the VB-MAPP Assessment tool: 

 Sundberg, M. L. (2008) Verbal Behavior Milestones Assessment and 

Placement Program: The VB-MAPP. Concord, CA: AVB Press.  

STUDY TIPS 

Always talk to your supervisor! Supervisors are willing 

and ready to answer any of your questions, even if you 

think it’s silly! Always ask them questions about theo-

ries, research or revision and exam taking. Don’t be too 

embarrassed to ask them! Its all part of learning! 

EVENTS 

Child Autism UK offer a variety of courses throughout 

the year. There are courses including “Increasing moti-

vation”, “School Shadowing” and  more! 

The Applied Behaviour Analysis Forum (ABAF) hold reg-

ular meetings for their members. They will be releasing 

dates for  2015, so for more information you can go to 

their website http://www.abaf.org.uk/forum, also you 

can email Nick Barratt on Nick.Barratt@dimensions-

uk.org to become a member and join the mailing list. 

Knopse ABA is offering an Introductory ABA/VB work-

shop “Be your child’s best teacher” on the 5-6th of No-

vember 2016. The workshop will be held in Hannover, 

Germany and presented in English and German. For 

more information, go to the website for a break down 

of topics covered within the workshop, and for contact 

details if you wish to book a space, contact them di-

rectly via email (info@knospe-aba.com).  

Lesley Love M.Ed, BCaBA is offering course for organi-

sations and groups that covers introductory topics of 

ABA, entitled “Small Changes, Big Impact”, and costs 

£750. If you are interested in this course than please 

contact Lesley directly via email for more information. 

ICEP Europe are offering a course in ABA. There are 

two terms: Summer term (4th July—26th August) and 

Autumn term *10th October—2ndDecember). It costs 

£455 and includes five interactive learning modules, 

which take approximately 20 hours to complete.  
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