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TEACHING THE ‘TACT’. 

B. F. Skinner proposed that language could be broken 

down into units and called theses units collectively, Ver-

bal Behaviour, because it focuses on the behaviour of 

the speaker. The units of Verbal behaviour include, 

mand, tacts, intraverbal, echoic and textual and this can 

include gestures, vocal, sign language and other aug-

mentative devices. This article will focus on the tact. 

This unit of verbal behaviour involves the speaker label-

ling an item or object, part of an item or an event. The 

distinction is that the tact is reinforced (the conse-

quence that follows maintains or increases the future 

probability of the tact being used) does not match the 

tact itself, and it is also prompted by a non-verbal stim-

ulus (the item, object or event). An example of the tact 

could be a child pointing up to an aeroplane and label-

ling ‘aeroplane’, and a mother smiling and saying “Yes 

you’re right!”. Alternatively, when someone asks you 

“What is this?” or “What’s the name of this?” and then 

the speaker labels that item, they are then thanked or 

praised, depending on the scenario.  

Children (and adults) usually learn tacts through their 

interaction with the environment and other speakers. 

For instance a young child may point at different ani-

mals at a zoo and their parent or carer may say the 

name of each. This experience of seeing a stimulus and 

hearing the tact, may begin to evoke a response in the 

child and they begin to tact each animal and then they 

receive socially mediated reinforcement. Children with 

Autism often have deficits in verbal behaviour which 

directly impact their ability to communicate their needs 

and interact. In particular some children with Autism 

can have deficits in their tact repertoire. Research us-

ing Applied Behaviour Analysis principles, which focus 

on Skinners analysis of Verbal Behaviour (Carbone et 

al, 2006,  Guzinski, et al, 2012, Marchese, et al 2012, 

Perez-Gonzalez, et al 2014) have shown promise in 

teaching children tacts successfully.  

Studies have investigated elements on incidental 

teaching of the tact. Perez-Gonzalez, showed that 

adults modelling tacting behaviour can have a direct 

impact in the frequency of uninstructed tacting behav-

iour in three young children (average age of 5 years 

and 2 months, all with a diagnosis of Autism). Unin-

structed tacts were spontaneous tacts (the child is not 

asked to label with a question, e.g. “What’s this?”. The 

intervention involved the researcher and the partici-

pant walking through different settings and the re-

searcher would tact things in the environment (“Look 

the dog”, for example). Tacts were not recorded if the 

child copied something the researcher had just said. 

The researchers noted that uninstructed tacts were 

higher in frequency in novel environments 

(supermarket or toy library) compared to the school 

settings (kitchen and classroom). Guzinski, et al (2012) 

also prompted tacts following stereotypic vocalisations 

made by the four participants (average age 11 years, all 

with a diagnosis of Autism) in their study. The research-

ers would engage the participant in an activity and 

when the participant engaged in stereotypic vocalisa-

tions (babbling, quotes from TV, for example). The re-

searcher would prompt a tact prompted by a non ver-

bal stimulus (e.g. “I’m playing Candy Land”). This re-

search did show some promise in reduction of stereo-
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Welcome to the April edition. In this edition we are 

discussing interventions around teaching the tact, the 

career of William M. Baum and an NET activities 

around books. The product list includes great books 

perfect for NET, there are some great events listed in 

this edition and much more! Have a great month. 

Kirsty Angel M.Sc. BCBA (Author)  
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TERMINOLOGY 

This month we are looking at reinforcers: 

Unconditioned Reinforcer: Stimuli that act as reinforc-

ers that are not learnt through experiencing a contin-

gency. Examples of these are food, water (and other 

fluids), sleep, sex, etc..  

Conditioned reinforcers: These are reinforcers that 

have become reinforcers through experience with con-

tingencies. Examples of these would be stickers, mon-

ey, certificates, etc..  

PEOPLE WHO INSPIRE US 

This month we are celebrating the career of William M. 

Baum. William studied at Harvard University. He was 

interested in Animal behaviour, and he attended a lec-

ture run by B. F. Skinner and decided to continue with a 

course in Psychology. He is now working at University 

of California, Davis and the University of New Hamp-

shire. He has been an associate editor of Learning & 

Motivation and the Journal of Experimental Analysis of 

Behaviour (JEAB). Baum published ‘Understanding Be-

haviorism: Science, Behavior and Culture’, in 1994, and 

also published a revised edition in 2004. He has also 

published many research papers, some focusing on 

choice behaviours and the philosophy of behaviourism. 
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typic vocalisations in 3 of 4 participants, and increasing 

tacting behaviour for 1 participant. There are some 

considerations and limitations of this research, alt-

hough future research may develop a better under-

standing on tact correction procedure impact on spon-

taneous tact behaviour in children with Autism. Both 

these studies show promise for incidental teaching in 

supporting the tact repertoire. 

Teaching of the tact is typically done with an echoic 

transfer in a direct teaching scenario. For instance, 

when teaching the tact target “cat”, a therapist will do 

the following: 

Therapist: Shows picture of cat, “What’s this? 

Cat” (Discriminative stimulus (SD) and echoic prompt) 

Learner: “cat” 

Therapist: Shows picture of cat, “What is it?” (SD only) 

Learner: “cat” 

Marchese et al (2012) studied the use of the question 

“What is it?”. The concerns are that the learner may 

become dependent on this as a prompt (restricting the 

development of spontaneous tacts), the question is 

associated with tact targets taught early on in an inter-

vention/teaching programme and hinder development 

of a larger tact repertoire, and, lastly, that it can evoke 

an errored response (the learner will repeat the ques-

tion). The results of this study showed idiosyncrasies 

for each of the four participants. Two of the four 

showed faster acquisition with the questions, although 

for the other participants it did hinder acquisition be-

cause it evoked errors in responding. In addition, Car-

bone et al (2006), investigated Total communication’s 

effect on acquisition of tact targets. They taught one 

participant (7 years old) a variety of tact targets which 

were assigned to a teaching condition, either total 

communication of vocal alone. In Total Communication 

the therapist used a vocal and sign prompt in teaching, 

and in vocal alone the therapist only used a vocal re-

sponse. The results showed that the participant ac-

quired a larger number of targets under the total com-

munication condition. This shows that children acquire 
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tacts faster when they have an additional prompt. 

Please note, the participant responded with a vocal 

response. These studies show considerations that can 

be made to support acquisition in a tact programme. 

All research support efficacy of ABA in supporting the 

development of an tact repertoire. Considerations may 

need to be made, depending on your learner. A BCBA 

or BCaBA can help you develop a tact teaching pro-

gramme, and guide you in implementing this success-

fully.  

Carbone, V. J., Lewis, L., & Sweeney-Kerwin, E. J., (2006). A 

comparison of Two approaches for Teaching VB functions: 

Total communication vs. Vocal alone, Journal of Speech Lan-

guage Pathology and Applied Behavior Analysis, 1, 181–192. 

Guzinski, E. M., Cihon, T. M., & Eshleman, J. (2012). The 

effects of tact training on stereotypic vocalisations in children 

with Autism , The Analysis of Verbal Behavior, 28, 101-110.  

Perez-Gonzalez, L. A., Pastor, A., & Carnerero, J. J. (2013). 

Observing tacting increases uninstructed tacts in children 

with Autism, Analysis of Verbal Behaviour, 30, 62-68. 

https://www.amazon.co.uk/d/cka/Understanding-Behaviorism-Behavior-Evolution-William-M-Baum/140511262X/ref=sr_1_4?ie=UTF8&qid=1491061809&sr=8-4&keywords=William+Baum
https://www.amazon.co.uk/d/cka/Understanding-Behaviorism-Behavior-Evolution-William-M-Baum/140511262X/ref=sr_1_4?ie=UTF8&qid=1491061809&sr=8-4&keywords=William+Baum


Remember to contact us at our email account  

busyanalyticalbee@gmail.com and like our Facebook 

page and Twitter page @AnalyticalBee 

Next month we will be looking at the trichotillomania , 

so be sure to subscribe so you receive the next ex-

citing  edition.  

To subscribe email ‘SUBSCRIBE’ to our email account. 
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NATURAL ENVIRONMENT TEACHING (NET) IDEA 

Reading books together offer fantastic opportunities 

for learning and generalisation. Depending on the tar-

gets you want to generalise you can pick different 

books (You can check out the product section for some 

great books, see below). Reading is an important skill, 

and some programmes start with pairing books (making 

reading an enjoyable activity (reading 11b, 12c, 13c) 

turning pages (reading 11a) and sitting for a sustained 

period of time and looking at the book (reading 11a, 

11M), as these are prerequisite skills. Moving on from 

that, you can then progress on to discussing the pic-

tures by pointing to and labelling them (reading 11c, 

12d). This will also allow opportunities to mix in echo-

ics, motor imitation and intraverbal targets too. For 

example, a page with pictures of animals can allow you 

to do echoics around the sounds they make, “look it’s a 

cow, and a cow says moo, can you say moo?. Also a 

motor action the animal typical does can be incorpo-

rated, for instance a frog or kangaroo hopping, “A frog/

kangaroo hops like this…(demonstrate action) can you 

do that?”. Lastly, any intraverbal can be incorporated, 

“The cat says…?”/”Neigh says the …?” (IV* 6a, 6b) or 

“The bird has wings, tell me something else that has 

wings?” (IV* 12c, 12d, 12e, 12g, 12M). Other in-

traverbal targets could be fill-in for songs around the 

story (E.g. wheels on the bus, or other nursery rhymes 

(IV* 6c)), or multiple choice questions, (“Is a hat some-

thing you wear, or something you eat? (IV* 12b)). Also, 

reading offers opportunities to work on letter and word 

recognition (reading 13b, 13e, 13M, 14a, 14e, 15b, 15f).  

Preceding skills reference to the VB-MAPP Assessment tool: 

 Sundberg, M. L. (2008) Verbal Behavior Milestones Assessment and 

Placement Program: The VB-MAPP. Concord, CA: AVB Press.  

* IV: Intraverbal 

STUDY TIPS 

A great resource when preparing for the exam is a book 

by Tony Marsh called ‘ABA (Applied Behaviour Analysis) 

Practise Exam’. This books has many great reviews on 

Amazon and will help you prepare for the BCBA and 

BCaBA examinations! Good luck! 

PRODUCTS 

Here are some great books for NET. You can look 

through the wish list to find some great books that 

offer fantastic learning and generalisation opportuni-

ties. 

EVENTS 

Contextual Counselling are offering a workshop on the 

12th May 2017, and is an Introduction to Acceptance 

Commitment Therapy (ACT), presented by Dr. Joe Oli-

ver and Dr. Marc Balint. This will be held in London and 

cost £130 (early bird). 

Ambitious About Autism run regular workshops for 

parents and professionals. They cover a wide variety of 

topics, including Autism, ABA and about other issues 

including exclusion, discrimination, etc.. To find out 

more, visit their website. 

EABG dates have been announced! The conference will 

be held on the 10th, 11th and 12th (workshop day) of 

April. Keep up to date by following the Facebook page. 

Association of Behavior Analysis International (ABAI) 

will be happening on the 14th-15th of November 2017, 

in Paris, France. This is the Ninth International Confer-

ence. For more information and to book your place 

click here. The cost is $700 (£559.64 approximately). 

UK Society for Behaviour Analysis have announced 

their Speakers Series 6, with Dr. Timothy Vollmer. This 

will be on the 4th and 5th of May in London. The cost 

is £150 for members, and £250 for non-members. To 

find out more and 

register by going 

to their webpage. 
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https://www.amazon.co.uk/Applied-Behavior-Analysis-Practice-Exam/dp/1519716249/ref=oosr
https://www.amazon.co.uk/Applied-Behavior-Analysis-Practice-Exam/dp/1519716249/ref=oosr
http://amzn.eu/0YkXYL7
https://contextualconsulting.co.uk/workshop/act-introductory-workshop
https://www.ambitiousaboutautism.org.uk/training-and-consultancy
https://www.facebook.com/groups/694652420700435/
https://www.abainternational.org/events/international-2017.aspx
http://uk-sba.org/workshop/

